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--more release time for administrators to foster career development
3. Research and Critical Thinking/Writing

English 401 courses include a research paper, but this component is rather
vaguely defined and can encourage assignments that fail to prepare students for the kind
of writing they will be expected to do in other courses. It is essential that students be
trained in the modes of critical thought and the conventions of academic discourse that
they will encounter in other courses. Accordingly, we recommend that instead of
focusing on a single, extended project, 401 teachers should address, throughout the
semester, specific skills relevant to the structure, content, and presentation of
conventional academic essays--that is, essays in which a writer is called upon to analyze
information, participate in scholarly debates, and present a persuasive argument.
Students should learn, for example, to identify a topic that identifies grounds for debate
or cause for confusion, and they should learn how to formulate a thesis that addresses that
topic persuasively.

English 401 cannot prepare students for the writing and research methods
required by every discipline, but this course can help students develop basic research
skills and learn how to present their findings clearly and persuasively. Students should
learn, for example, the difference between a response based on one’s opinion, and a
conclusion supported by research. They should be able to summarize the information and
arguments of scholarly publications, and they should be able to evaluate the relative value
of multiple and even contradictory sources. They should learn to incorporate quotations
effectively and to cite their sources (while learning that they will need to identitfy the
citation conventions for individual disciplines for their other courses). Finally, students
should receive careful instruction on plagiarism--both in its blatant forms (reprinting,
without attribution, another writer’s work) and in its more subtle forms (relying too
heavily on another’s work or echoing someone else’s ideas without attribution).

4. Grammar and Basic Writing Skills

Both students and faculty across the campus have expressed concern about the
perception that English 401 does not emphasize sufficiently basic writing skills, including
basic English grammar. Our recommendation is twofold. First, we want to emphasize
that many instructors of English 401 do teach grammar in the context of teaching writing,
and that grammar instruction ought to be an integral piece of the writing skills taught in
English 401. Second, we believe that there needs to be a mechanism developed to
address the needs of those students who arrive on campus lacking certain skills. One
suggestion, which we endorse, is a 1-credit add-on course which will be available to all
students, and required of some students (who will be identified by their English 401
teacher during the first 2 weeks of the semester). This course might be situated in the
Writing Center, and staffed by first semester TAs among others.

5. Communication to the Campus Community

University of New Hampshire NEASC Self Study — Pdyt II: The Area Reports 4



Undergraduate Experience — supplemental document

There is a disconnect between the objectives and accomplishments of English
401, and the expectations of faculty across the campus. This has engendered
misunderstanding on both sides. We recommend that serious attention be given to the
means by which other faculty, particularly faculty involved in writing intensive courses,
can come to understand the mission of English 401, and encourage them to reinforce and
build upon the writing foundation of English 401. For example, both the English 401
Mission Statement and the outcomes assessment should be widely and regularly
disseminated on campus, faculty should be encouraged to communicate with English 401
instructors and composition faculty informally and formally to express their concerns and
suggestions and to engage in constructive dialogue, and the Provost and Dean could
facilitate meetings among UNH faculty concerned about writing, the composition faculty
and English 401 instructors.

6. Administrative Structure and Support

We are concerned that one faculty member with only a 2 course release is
administering 100 sections of English 401 with all that this entails. In order to realize
many of our recommendations, especially those regarding training and evaluation of
teachers, the administrative structure of English 401 must be changed. We recommend
an additional course release for the director, and the addition of 2 associate directors each
with a course release. We think that more use could and should be made of experienced
teachers to mentor and visit the classes of relatively inexperienced teachers, and to
organize workshops with appropriate compensation.

7. Outcomes and Assessment

In light of the recommendations for changes in English 401, which will require
more resources, we recommend that the director develop an outcomes statement for
English 401 so that progress can be assessed (using the WPA model or some other
appropriate resource). The outcomes statement should reflect, and expand upon, the
goals of English 401 as articulated by the mission statement. We also recommend that
the Director develop a mechanism to assess whether the program is achieving its intended
objectives.

8. Implementation

Full implementation of these recommendations will require resources, time, and
program development on the part of the English 401 faculty and staff. To facilitate the
implementation work, we recommend that the Dean appoint a small committee of faculty
to work with the Dean to implement the recommendations and to maintain
communication about English 401.
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